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Introduction:
Be it a world famous educational institution or an unpopular institution, be it a 
kindergarten or a super specialty, regardless of the geographical region, race, cul-
ture, cadre etc. there is always a better cohort and a poor cohort in terms of stu-
dents learning in a class. The poor performing cohort is always the concern for 
the teaching faculty. It is pejorative to name them as slow learners or low achiev-
ers or under achievers. The students who need support in the learning strategies 
are addressed here as Students Needing Additional Curricular Support (SNACS) 
and the other group for whom the need is more in psychiatric counselling, are 
termed as Students Needing Additional Psychological Support (SNAPS). Stud-
ies state that labelling of the students can harm them more rather doing good.(1) 
However, addressing the students as SNACS should not have any ethical issue. It 
is like addressing the physically challenged as differently abled. The differentia-
tion term is only to pay special attention and upkeep them in their endeavour. It is 
a supporting mechanism where the fact alone is analysed and fault is not found. 
This paper reviews the various perspectives related to SNACS and SNAPS.

Etiological perspectives:
Decreased performance in the academics is a multifactorial problem that 
includes problem in understanding the language, interest in the profession, 
unconducive environment, lack of feeling of belongingness in the batch, fear of 
failure, inability to understand the subject effectively, lack of learning skills, 
health issues, personal and family issues.(2,3) Before thinking of management 
strategy three questions(1) need to be raised that includes, what is the problem? 
Whose problem is it? Is it a problem that must be resolved? Perception of the prob-
lem by the learners and identification of the learner's strength and weakness in 
knowledge, skills and attitude should precede intervention.  Apart from the cog-
nitive problems the learners might have life stresses, psychiatric illness, sub-
stance abuse or interpersonal conflict that can be an added factor.

The perception of stress, though a highly subjective issue, cannot be overlooked 
when it remains same for more number of individuals.  The academic stress of 
the dental students in preclinical years is found to be the strong source of stress in 
a systematic review by Elani et al.(4) Several other studies(5-9) conducted in den-
tal students using Modified Dental environmental Stress Questionnaire also have 
concluded that the source of academic stress being examination and grading, fear 
of failing, amount of assigned work are key factors and it becomes a vicious cycle 
that further compromises their academic performance. Students who could not 
cope up with the stress become slow learners or low achievers. It also results in 
attrition of students from the Institutions.(10,11) The psychological stress of the 
students demands repeated counselling to overcome it and to improve their per-
formance.(12)

The students entering professional college are expected to be an effective learner 
on their own. But unfortunately it is not so. Chris Rachal et al(13) have listed the 
various problems faced by the students in higher education. The major setbacks 
includes poor information processing, lack of motivation, writing skills, reading 
skills and test taking skills. The anxiety of the test make further differences in the 
academic classification of the students. John R. Kirby(14) even discusses on the 
reading and writing disability that attributes to literacy difficulties in university 
students who must have put enormous effort to overcome their problems and 
reach higher education. Hence, diagnosing such problem plays a major role in the 
line of intervention planning.

Motivational Perspectives:
Maslow's Hierarchy of needs theory
Abraham Maslow proposed a theory that had five levels of hierarchical needs 
which is directly related to the employee's performance.(15) The same theory 
can be related to the performance of the students as well. As per the theory unless 
a person gets fulfilled in his psychological needs, safety needs and  feels the 
sense of belonging then only he perceives the confidence within him. The self-
esteem leads to self-actualization that gives internal motivation for the students 
to perform well in the academics. 

Students from other parts of the country or Non Residential Indians (NRI) will 
always have problem in settling comfortably in the educational institutions. Care 
should be taken to assure them of all the basic needs and make them comfortable 
before expecting them to perform adequately in their academics. (15)  Mentoring 
is must in an educational institution to pay adequate individual attention. It aligns 
directly with the performance of the students. Irrespective of the criticisms 
towards the theory, it is accepted that it has contributed significantly towards the 
motivation of the employees and their ultimate performance. (16)   

McGregor Theory X Y
Douglas McGregor in 1960s proposed the theories of human motivation and man-
agement which lead to the Theory X and Theory Y in “The Human Side of Enter-
prise”.(17,18) The conventional conception of management in harnessing the 
human resource was put forth as Theory X. The additional beliefs as explained by 
McGregor behind the theory included the average people as indolent by nature 
who lacks ambition, prefers to be led and dislikes responsibility. It was also 
assumed that people are resistant to change and self-centred. This explains the 
pessimistic approach. Theory Y assumptions believed in an optimistic approach 
where the people are not considered to be resistant by nature motivation, 
believed to have the potential for development, responsible and to have the readi-
ness to goal directed behaviour.  According to him, Theory X rely upon external 
control of human behaviour, but Theory Y rely on self-control and self-direction. 
Applying this theory in the context of SNACS, the thought process of the faculty 
should be directed towards theory Y so that they can support the students posi-
tively by motivating them.

McClelland achievement motivation theory:
This theory of motivation is closely related to learning concepts. The need for 
achievement involves desire to independently master subjects and relies on 
increase in individual self-esteem through the exercise of talent. The set of fac-
tors as explained by McClelland that reflect a high need for achievement. 
According to that, the achievers likes to be responsible, take calculated risks by 
setting only moderate achievement goals and they need concrete feedback of 
how well they perform.(19) The low achievers need to be motivated to attempt 
small goals which they can accomplish reasonably well so that the achievement 
itself act as a strong source of motivation. The teachers should not challenge the 
students who are already in need of support. Challenging can do more harm than 
good.

Reducing the achievement gap – Mastery learning model:
Benjamin Bloom recommended the use of assessments as a part of the instruc-
tional process. It helps to diagnose learning difficulties of the individual students 
and provide them feedback and also to do remedial action. By providing repeated 
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training and feedback the achievement gap between the high and low achievers 
will be minimized. The low achievers will also have a chance of acquiring the 
competency by following the mastery learning model.(20) Kulik et al  have con-
cluded in their meta-analysis of 108 controlled evaluations that mastery learning 
model has positive effects on academic performance of the college students.(21)

Curricular perspectives:
Self-regulatory strategies:
The students should be trained in self-regulatory strategies. “Self-regulation 
refers to how individuals intentionally monitor, manage and modify approaches 
to learning and includes management of motivation, perceived stress and nega-
tive emotions about learning, use of learning strategies and skills and systematic 
and mindful planning to reach learning goals”.(22)  

The study skills of the students have a strong association with their academic per-
formance.(23) The students who are in need have to be exposed to the skills 
promptly by the teachers. A wide arena of curricular support techniques are avail-
able and the success of it have been studied already. Dunlosky et al(24) discussed 
on the utility of ten learning techniques namely elaborative interrogation, self-
explanation, summarization, highlighting, keyword mnemonic, imagery for text, 
rereading, practice testing, interleaved practice and distributed practice. The 
authors have discussed in detail on the learning conditions, student characteris-
tics, materials and criterion tasks of each technique. The top five self-regulatory 
strategies ranked by academically successful students as discussed by Lilia 
Ruban et al(25) includes creating flashcards, condensing notes, reviewing notes, 
use of mnemonics and visual cues and memorizing material routinely.  

Learning style:
The learning styles of individuals differ. Identification of the learning styles of 
the student is a broad area on its own and if done meticulously can play a major 
role. There are five types of learning style identifying instruments that includes 
the Kolb Learning Style Indicator, the Gregorc Style Delineator, the 
Felder–Silverman Index of Learning Styles, the VARK Questionnaire, and the 
Dunn and Dunn Productivity Environmental Preference Survey. The first learn-
ing style model was given by Kolb in 1984. The model explains four-process 
learning cycle. It starts with Concrete Experience (CE), moving to Reflective 
Observation (RO), then to Abstract Conceptualization (AC), and finally to 
Active Experimentation (AE). When learning activities embrace all four modes, 
effective learning takes place.(26) The VARK inventory was developed by Neil 
D. Fleming in 1987. VARK is an acronym for Visual, Auditory, Read/Write and 
Kinaesthetic learners. The students might have preference towards a single 
modality or multiple modalities.(27) The need for the modification of the teach-
ing methods to cater the needs of multimodal learners was proven to be useful in 
many of the studies.(28-30) Auditory learners can use podcasts, kinaesthetic 
learners can use audience response systems, projects and mobile applications 
and you tube video learning packages can be used by visual  learners. Matching 
the learning strategies to the learning styles apart from merging the teaching 
methods alone can be more successful.(31) 

Memory:
Students often complain that they were not able to remember what they have stud-
ied and stated memory as one common cause for low academic performance. 
Herman Ebbinghaus has explained about the forgetting curve where the memory 
fades off with time without recall or relearning.  According to him recall at defi-
nite periodic intervals increases the memory and shifts the knowledge from short 
term to long term memory.(32) Spaced relearning has been studied to improve 
the memory.(33-35) Lee T. Robertson(36) studied on the memory and brain and 
suggested on how to consolidate from short term memory to long term memory. 
Gaining learners complete attention, involving multiple sensory systems in the 
acquisition of new information, review of the material by the students shortly 
after the class helps in retaining information in long term memory. Students can 
be made aware of such practices to improve their memory.  

Summary:
“A correct diagnosis is three fourths the remedy” – Mahatma Gandhi. Diagnos-
ing the cause behind the students who learn slow and achieve low is the most 
important step in differentiating them as Students Needing Additional Curricular 
Support (SNACS) and Students Needing Additional Psychological Support 
(SNAPS). Only then the supportive measures can be rendered accordingly to 
improve their academic and personal wellbeing. Acknowledging the stress and 
offering support to the students, prevents them from turning into problem learn-
ers. The system factors also needs to be considered and modified accordingly.
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